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‘A well taught knowledge-rich education is potentially the driver for true equality
for pupils from different backgrounds. Knowing things, not just recalling the bald
facts but deeply understanding them gives pupils confidence. It helps them to
discuss a wide range of live topics with their peers, irrespective of their
backgrounds’.

Dame Rachel de Souza

‘Adventures in Learning’

South Pennine Academies
An excellent education for everyone



Intent, purpose and principles:

Through high quality teaching and learning and an engaging, digitally
enhanced curriculum, we aim to develop children who are creative,
independent, determined learners with a real love for wanting to work hard and
improve in all aspects of their education. At Beaumont Primary Academy, we
believe this to be achievable using the following six key Curriculum drivers:

+ Aspiration

+ Personal Development
» Digital enhancement

*  Enrichment

* Health and wellbeing

« Safety

Our intent is to ensure children secure the relevant knowledge and skills for each
stage of the academy’s curriculum. The progression of knowledge and skills
follow the National Curriculum and each subject’s key documents outline how
the curriculum has been broken down into components and how content is
sequenced into logical steps with specific end points. Our curriculum is
ambitious and designed to give children, particularly disadvantaged and
children with SEND, the knowledge they need to take advantage of
opportunities and experiences in later life, whilst becoming responsible citizens.
We achieve this through identifying and tracking the progress of individual
children closely and through our delivery of our Rights Respecting Schools (RRS),
British values and cultural capital through the wider curriculum.

Our curriculum is “what [school leaders] expect pupils to know by certain points
in their life”, Speilman; and covers the sequence in which children encounter
key concepts and themes. Over their fime in school, pupils undertake a learning
journey made up of incremental steps. These steps are known as components of
the curriculum. Our aim, as teachers, is to help children reach different
destinations on that journey. These are known as composites. By definition,
composites, according to the National Curriculum, are top level outcomes
which are multi-faceted summaries, involving a range of knowledge and skills.
Each of these composites is made up of its constituent parts referred to as the
components. These components are sequenced so that all children can build
upon previous learning and apply prior knowledge and skills.

We have presented the curriculum in a way that ensures children understand
key concepts and so they can transfer key knowledge to long term memory.



This is then underpinned by second order concepts that are subject specific
allowing children to gain understanding of the building blocks towards a larger
core concept. This approach ensures threads of knowledge are interleaved
throughout our curriculum that begins in EYFS.

We have developed knowledge organisers for the majority of curriculum
subjects and use elements of Rosenshine’s Principals alongside retrieval practice
in order for our children to know and remember more.

Beaumont’'s intent is the content of our curriculum, it also covers the sequence in
which children encounter it. Our school serves a diverse community with a high
level of deprivation and we have an ambitious and aspirational curriculum to
support these children. Children are at the centre of what we do and our
curriculum is built on strong pedagogical principles, with every child
encouraged to meet and achieve their full potential. We aim to discover what
our children are good at and, through our drivers, use this to promote a positive
attitude to learning. The diversity of our school population is reflected in the
curriculum we deliver. It is broad and balanced with opportunities for children to
celebrate, share and learn about their different cultural and spiritual beliefs.

Our aims are to:

« Address social disadvantage and ensure quality — cultural capital

+ Create responsible digital citizens

+ Implement the growing understanding of cognitive science and its
impact on pupil outcomes

+ Understand the importance of building and applying knowledge

» Use collaborative sourcing and strategic planning to impact positively on
teacher workload and wellbeing

Whole School Concept Curriculum

We have developed our foundation curriculum to have a clear progression of
knowledge, skills and vocabulary throughout the school. Progression documents
have been developed by subject leaders and are used by class teachers when
planning provision for all children.

For children’s learning to progress, it is necessary for repetition to occur.
Therefore, our curriculum is centred on the research-based approach of
repeated curriculum concepts.

Our whole-school concepts run as threads through our curriculum and help
piece together a child’s learning through their journey with us from each year



group and phase of education. Each subject has specific whole-school key
concepts which appear on all planning, knowledge organisers, resources and
within the learning environment. These are the key threads that will be referred
to repeatedly throughout the curriculum (not tfaught as one-off ideas) in a range
of contexts and, once understood, transform a child’s understanding of different
subject areas. These key concept threads weave through our curriculum to
support children with developing a more complex understanding of them as
they progress with their learning and transferring knowledge from their working
memory to their long-term memory.

‘Content, therefore, is important, not as facts to be memorised...but because
without it, students cannot acquire concepts and, therefore, will not develop
their understanding and progress in their learning.” Young (2015)

Our concepts thread throughout our curriculum drivers and beyond as shown by
the symbols below.

Beaumont Curriculum Concepts
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Autumn 1 Aufumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Nursery Who am |2 What can | see in the What is my house Who's in the egg? What do I need to Where shall we go?
dark? built of2 grow?
Science: Body parts Science: Colour, Light Science: Minibeasts, Science: Plants
& Dark Science: Materials Life cycles, Growth & Science: Movement &
change Transport
Recepfion | Marvellous iMe Celebrations Once upon a fime On the farm Space Under the sea
Science: Food & Science: Materials & Sclence: Food & sci - Animal Science: Materials & Science: Materials
Materials Humans Materials clence: Animas. Humans
Plants & Seasonal
changes
Year 1 History: Transport History: Changes History: The
changes over time & | over fime — Toys past Monarchy
Significant people & present
(The Wright Brothers)
Science: Materials — Science: Materials Science: Seasonal Science: Plants Sclence: Humans, Science: Animals &
Floating & Sinking changes & Animals Growing & Senses Classification
inc. humans
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 2 History: The Great Fire History: Changes over History: Victorian
of London time/Significant People seaside
— Florence Nightingale
& Mary Seacole
Science: Living things Science: Materials Sclence: Plants & Science: Humans & Science: Plants & seeds | Science: Living things &
Habitats Healthy living Food chains
Year 3 History: Through the History: Significant History: The Romans

ages — Stone, Bronze &

Iron Age

Science: Soils & Plants

Science: Rocks & Fossils

Science: Howers &
Plants

figures — Wangari
IMatihgl

Science: Human
bodies

Science: Light

Science: Forces &
magnets

A4
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Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Year 4 History: Ancient Egypt History: The Anglo- History: The Vikings
Saxons
History: Settlements
Science: Digestion & Science: Sound Science: Hectricity Science: States of Science: Classifying Science: Environmental

Teeth Matter living things Dangers

®» | ® | ® & | %

Year 5 History: Local study - History: Ancient kslamic History: Ancient Greece
Victorians civilisation
Science: Earth & Space | Science: Forces Science: Living things Science: Redl life case Science: Animals Science: Materials
and their habitats & study including humans
Lifecycles
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year é History: W2 History: Immigration & History: Social history
Local black history stucly
Science: Redl life case Science: Evolution & Science: Circulatory Science: Hectricity Science: Classification Science: Light
study Inheritance system

& ® & 5

Teaching and Learning

Teaching and learning at Beaumont is underpinned by our aspirational,
respectful and ‘yes we can’ and ‘yes we will' philosophy. Our academy motto,
‘Adventures in Learning’, details the exciting journey we are all on as learners
and what we want for every one of our children. Staff at Beaumont are a highly
skilled, diverse team who are passionate about what they do and who come to
work because they believe that they make a difference every single day. We
have a committed and supportive parent community who are passionate
about the education of their children and who bring their children to school
because they believe it makes a difference. Most importantly we have a clever,
skilled, energetic, curious, confident and adventurous group of children who
absolutely light up our classrooms and make every day count.

Our pedagogical approach is experience and research based and evolves to
best meet our aims. All staff at Beaumont have a responsibility for developing
their own and others’ learning so that it is collaborative, experiential, authentic
and responsive to what is needed. We want to maintain this autonomy,
however there are some basic principles we need to agree to work by.



Pedagogy

At Beaumont we use elements of the 10 research-based principles of instruction
(Rosenshine).

‘ 1. Review learning 2. Present new material

‘ at the start. ™ in small steps. - . !

| 3 Ask lots of good 4. Provide models and
| et worked examples #
I 6. Check for
understandin
| s Q
! &, Provide scaffolding
I and support. 5552 |
|
ncourage 10; Weekly and
| independent practice monthly review
| it

We believe the premise that:

Pupils need extensive and broad reading, and extensive practice in order to
develop well connected networks of ideas (schemas) in their long-term
memory. When a child’s knowledge on a particular topic is large and well
connected, it is easier to learn new information and prior knowledge is more
readily available for use. The more pupils rehearse and review information, the
stronger these interconnections become. It is also easier to solve new problems
when children have arich, well-connected body of knowledge and strong fies
among the connections.

One of the goals of education is to help students develop extensive and
available background knowledge. Knowledge (even very extensive
knowledge) stored in long term memory that is organised intfo patterns only
occupies a tiny amount of space in our limited working memory. So, having
larger and better-connected patterns of knowledge frees up space in our
working memory. This available space can be used for reflecting on new
information and for problem solving. The development of well-connected
patterns and the freeing of space in the working memory is one of the hallmarks
of an expert in a field.

Research on cognitive processing supports the need for a teacher to assist
students by providing extensive reading of a variety of materials, frequent
review, and discussion and application activities. The research on cognitive
processing suggests that these classroom activities help students increase the



number of pieces of information in their long-term memory and organise this
information into patterns and chunks. The more one rehearses and reviews
information, the stronger the interconnections between the materials become.

The curriculum at Beaumont carefully builds on learning which takes pupils from
knowledge of small concepts in to understanding more abstract ideas in a
discipline. Therefore, alongside our core concepts we have subject specific
second order concepts in History, Geography, Science, R.E. and PSHE. These
secondary concepts are on our knowledge organisers and are referred to as
part of the children’s prior and future learning in each subject.

All curriculum subjects have long term overviews and progression of knowledge
and skills documents. We teach our subjects in blocks so that children are able
to build on knowledge without interruption, therefore avoiding cognitive
overload. Vocabulary is a focus for our children, so we ensure the technical
words the children need to know and remember are explicitly taught on
commencing the unit of work. The progression maps show the component
knowledge that form the sequence of lessons to be taught therefore reducing
teacher workload and allowing staff to focus on how to teach the knowledge in
an engaging and memorable way. Knowledge organisers are provided for most
subjects. These are stuck in books and referred to throughout the lessons.
Individual overviews are provided that are year group specific and these set out
the texts used, English knowledge outcomes, genres in writing, units to complete
in the wider curriculum, component knowledge, vocabulary and composite
skills term by term. Each subject also has a resource section underneath so that
staff are able to signpost resources and/or planning. Working copies are on
Teams (feaching team/overviews). Hard copies of all curriculum documents are
on Teams as well as on the school website under curriculum.

We understand the importance and effectiveness in using technology as part
of our core pedagogical offer. Through our digital strategy, we aim to enhance
teaching and learning through the effective use of technology, ensuring that
every child develops the necessary digital literacy skills to thrive in a rapidly
evolving digital world. We aspire to create an enriching, inclusive environment
where technology empowers creativity, collaboration, and critical thinking. Our
strategy aligns with the National Curriculum, focusing on key objectives such as:

o Digital Literacy: Instilling essential skills that prepare students for an
increasingly digital future.



e Engagement: Using technology to foster engagement and motivation in
learning experiences.

e Inclusivity: Ensuring equal opportunities for all students, irrespective of their
background or abilities, through differentiated and accessible digital
resources.

o Safe Use of Technology: Educating students about online safety and
responsible digital citizenship.

Our vision is to equip learners with not only the skills to use technology
effectively but also the judgement to navigate the digital landscape
responsibly and ethically.

Qur lesson structures

All lessons follow a five-part structure.
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New material is always broken down into small steps, with students having the
opportunity to practise each step. Teachers ask a large number of questions
and check the responses of all pupils. Effective scaffolds are provided for



difficult tasks or groups/individuals identified by the teacher. Teachers work to
obtain a high success rate throughout and by the end of each lesson.

At least one phase of every lesson is recorded in books or on SeeSaw daily.

In KS2, at least 50% of English, Maths and Foundation lessons are accessed
digitally. In Year 2, 25% of all learning is accessed digitally and in Year 1, at least
part of one English and Maths lesson per week is digital. This is the minimum
expectation with teachers providing children opportunities to regularly
complete retrieval and review tasks on iPads.

Some elements of our curriculum are best taught practically. For practical
lessons, the recording of learning intentions is at the discretion of the teacher.
Learning will always include a dated follow up, which may be recorded in books
or on SeeSaw. Follow up activities may include, but are not limited to,
photographs, videos, peer/self-reviews and/or feedback of knowledge and skills
acquired.

Full practical lessons will make up no more than two foundation lessons per unit
to ensure children have ample opportunities to showcase their knowledge and
skills, whilst also having opportunities to practise fundamental reading, writing
and mathematical skills. Practical elements may be more frequent in English
and Maths lessons but will always include a follow up activity.

Retrieval

All lessons begin with a retrieval task. Tasks review previously taught knowledge
and skills from the current unit of learning, previous units of learning and where
appropriate, learning from previous year groups. Teachers have access to a
range of retrieval resources on TEAMS and may also make use of quizzes on
platforms such as LbQ, Kahoot, Blooket and Oddizzi. Retrieval activities may be
recorded in books, digitally or practically.



Adaptive Teaching

EXp'lCit Teacher-led approaches with a focus on dlear explanations, modeling
instruction

Cognitive and Managing cognitive load is crucial if new content is to be transferred into
metacognmve students' long-term memory. Provide opportunities for students 1o plan,

¥ monitor and evaluate ther own keaming.
strategies

scaﬂokﬁng When students are working on & written task, provide a supportive tool >
or resource such as & writing frame or a partially completed example. ;
Aim to provide less support of this nature throughout the course of the

lesson, week or term.

Allocate groups temporardly, based on current level of mastery. This
could, for exampile, be a group that comes together to get some
additional speling instruction based on current need, before re-joining
the main class.

Using Technology can be used by a teacher to model worked examples; it can
technology be used by a student to help them to fearn, 1o practice and o record
their leaming. For instance, you might use a class visualiser 1o share

students’ work or to jointly rework an incorrect model.

The research underpinning the EEF’'s guidance report
‘Special Educational Needs in Mainstream Schools’ indicates that supporting
high quality teaching improves outcomes for pupils with SEND.

Five specific approaches—the ‘Five-a-day’ are particularly well-evidenced as
having a positive impact. Teachers should develop a repertoire of these
strategies, which they can use daily and flexibly in response to individual needs,
using them as the starting point for classroom teaching for all pupils, including
those with SEND.

Teachers are provided with a wealth of resources to ensure that all children can
access their lessons including iPads, writing slopes, spelling resources, widgets
and concrete resources in Maths. It is the expectation that teachers use quality
first teaching following the principles of modelling, guiding and scaffolding to
help all children succeed.

EEF 2020



1

Create a positive and
supportive environment for
all pupils, without exception

e

* Aninciusive school remowns barmers to
Inaming and participation, provides an
educaton that s approprate 1o pupls’
Noacts, and promotes high standaeds and
e fufimant of potential for al pupés.
Schools shousd:

* promote postive relationships. acthve
engagement, and welbarg for af pupds;

* engure sl pupls can 200085 the bost
possite toaching: and

* adopl @ POsitvg aNd Proactive approach
0 banaviour, as described n the EEF's
Improvirg Behawiour in Schoos.
Qukance report.

2

Build an ongoing, holistic
understanding of your pupils
and their needs

* Schools shoud aim %o undamstand

indiickial pupils loarming noeds using the
graduated appecach of the ‘assess, plan,
do. review' appeoach,

* Assossment shoukd bo reguly and

purpasahid rathar than a ane aff evant,
#nd shoud sook input from parents and
carors as well as the pupl thamesivas and
spocialat professionals

* Teachors nead 1o feal ampowernd and

trusted to use the Information thay collact
10 make a decision about 1ha next steps for
teaching that chikd,

3

Ensure all pupils have access
1o high quality teaching

* Tongroat axtant, good Waaching for pupls

with SEND is good teaching for al,

* Searching for & ‘magic bulet’ can dstract

tBachers from the poweriu sirategies thay
often akieady DOSSESS.

* The research suggests a group of teaching

strategies that teachers shouid consider
emphasising for pupis witn SEND. Teachers
shoud develop a repertoin of these
siratogies they can use fieadbly in response
1o the neads of al pupts.

— fexitle grouping:
— cogniive and metacognitve strafegies;
~ @picit nstnction

— usng technoiogy 10 SUPPOr puDis Wil
SEND; and

~ scattoing.

4

Complement high quality teaching
with carefully selected smali-group
and one-to-one interventions

D

+ Small group and 000 -to-G0a infarvorions

can bo a powerful tool but must be used

5

Work effectively with
teaching assistants

* Effoctve daployment of teaching assistants

{TAs) s critical. School loadars should pay

carofubly. of
croate & bartar 0 tha ncusion of pupis
with SEND.

* High qualty teaching should roduce ho

read for extra Suppont, but it 15 ialy
that 50ma pupiia wil requiee high quaity,
structured, targetad ntervantions to
Maka (rOgress.

* The intensity of intervention ifrom universal

10 targeted 1o speciakist) sShoukd incresse
with nead,

* Intervantions shouks be caratully tangetod

through isentifcaton and assessment
of nead.

o Intervontions shouks be appled veing

the principles of effective implementation
dascribed in the EEF's gukdanon roport
Butteig Eextonce fo Work: A Schoo's Gl
(o impemantaion

the rolas of TAg and
ngurm they have & Positive mpact on pupis
with SEND.

* TAs shoulks supplemant, not roplace,

thaching from the classoom teacher.

* The EEF's guidance report Making Bast

e of Taching Assstints provides
detaied recommendations.

Teaching and Learning in EYFS

In Nursery and Reception teaching follows the seven EYFS curriculum areas,
adapting whole school approaches where appropriate and having regard for
how EYFS links to National Curriculum.

Nursery

Teaching and Learning in Nursery consists of:

« Short (roughly 20 minutes) carpet sessions with groups of up to twelve
children.

« High quality continuous provision to practice skills and develop
knowledge. This may be linked to a topic and provides challenge across

all areas of the curriculum.

+ Carpet sessions, adapted as the year progresses, but each child who
attends at least five sessions per week will experience Maths, Phonics,
Nursery Narrative, WELCOMM and PSED activities at least once.

« Daily fine motor and early sound discrimination practise.

+ Ofther curriculum areas taught through continuous provision, one to one
focus time with an adult, and a rich diet of high-quality stories and songs.

+ Access to the outdoors each session.




Regular opportunities to visit the main school building, explore the
campus, and Forest School.

Expectations in Nursery:

Floor books and SeeSaw evidence the range of learning and special
events and include pupil voice.

From the Spring term, Ladybirds take home Busy Fingers activities weekly.
From the Spring term, Dragonflies take home Library book weekly.

A reasonable number of observations are recorded on SeeSaw by all
staff and released to parents each half term.

Reception

Teaching and Learning in Reception consists of:

Daily whole class phonics session following Little Wandle, including a
writing activity, for roughly 30 minutes.

Daily whole class practical maths sessions following the White Rose Maths
schemes of learning or roughly 30 minutes.

Reading practice group sessions following Little Wandle expectations.
Daily intervention in order to keep up not catch up.

Other curriculum areas are taught through continuous provision; one to one or
in small group with an adult; through whole class topic sessions and a rich diet
of high-quality stories and songs.

Children regularly have access to:

High quality indoor and outdoor continuous provision to practise skills and
develop knowledge. This is generally linked to a topic and provides
challenge across all areas of the curriculum.

Regular access to outdoor learning, including weekly Forest School
sessions.

Timetabled P.E. lessons and R.E. lessons and, as the year progresses, EY &
KS1 assemblies

Educational visits to support PSED and topic learning.

Expectations in Reception



Word families are infroduced from Autumn 2 with a weekly handwriting
lesson completed in Phonics books.

Weekly topic writing activity in Writing books.

Provision enhancements and activities are updated at least weekly.
Floor books and SeeSaw evidence the range of teaching and learning
taking place.

Reading practise books sent home weekly as per Little Wandle.

Library books sent home weekly.

English

In Year 1, VIPERS and writing lessons are based on high-quality texts.
Where appropriate, these texts link to topics and the wider curriculum.

In Year 2 to Year 6 VIPERS lessons are taught before English lessons and are
based on the class text. Where possible, all children will have access to a
copy of the class text physically or digitally. Once a week children will
have an unseen text from different genres to complete VIPERS.

All children access the class VIPERS text; however, activities are adapted
accordingly.

Where English links to foundation topics, vocabulary from the knowledge
organisers will be pre-taught before the topic begins and revisited
throughout the half term. However, vocabulary relevant to the children’s
understanding of their VIPERS text will also be explicitly taught. Taught
vocabulary should be prominent in the classroom.

Writing lessons follow a sequence based on the skills needed for a writing
outcome and are linked to the VIPERS text.

Writing units last approximately three weeks. During this fime, children are
given the opportunity to build up to and produce a final writing outcome,
however units may also include incidental writing pieces.

The purpose, audience and outcome of writing units are always shared
with the children.

Retrieval is built into all lessons to enable children to revisit year group
objectives. Staff can find a bank of ideas on TEAMS.

Spelling

In Year 1, weekly spellings are matched with the Little Wandle sequence.
In Year 2, children work through the Little Wandle spelling scheme —
‘Bridge to Spelling’ daily.



From Year 3 onwards, spelling patterns are taught through weekly lessons
and follow the Spelling Shed scheme.

Instead of a formal spelling test, which disengages children, teachers
replace these with a retrieval task to apply the spelling rule taught that
week, Spellings are adapted where needed.

Reading

Until the Little Wandle programme is completed, children in Reception,
Year 1 and Year 2 will follow the Early Reading and Phonics Pathway.

The class teacher will read with the target children in their class during
ERIC time. It is essential that each child is read with and this is recorded in
the reading file. This begins in Year 2 when children have exited the Little
Wandle Programme.

All children (from Year 2 when finishing the Little Wandle programme)
read through the Oxford Reading Buddy programme three times per
week for roughly 15 minutes. Through Oxford Reading Buddy, the

children access a text pitched at their level and complete an

associated quiz. This will monitor their reading progression and ensure the
children continue to access texts at the correct level.

Children are expected to bring their reading record and book into school
every week to be checked by the class feacher.

Class teachers should keep a reading folder, which should include a
record of all books children have read; their current levels and a record of
the target children who are read with three times weekly.

In KS2, children should change their own books and keep their record of
reading up to date.

A reading reward system is recommended to encourage children to read
at home.

In KS2, at least 50% of children’s weekly English work will be recorded digitally,
however this will never be at the detriment of children having the opportunity to
practise fundamental skills. Digital work may include, but is not limited to, Oxford
Reading Buddies, Spelling Shed, LbQ, retrieval activities on SeeSaw and review
opportunities.



Early Reading and Phonics

Little Wandle Foundations to Phonics is used in Nursery which uses regular stories,
rhymes and games that develop language, listening, and oral blending.
Children in Reception and Year 1 receive daily phonics lessons throughout the
year. In Year 2, children receive daily lessons throughout the Autumn 1 term
when assessments show Phonics is still required.

Children in Reception and Year 1 take part in a Little Wandle reading practice
session three times a week. They also complete daily writing based on their
phonics learning. This is completed in Phonics books. This is also completed in
Year 2 for as long as Phonics is required.

In Reception and Year 1, children take home a Little Wandle decodable book
matched to their phonics ability weekly. In Year 2, children continue to take
home a Little Wandle decodable book matched to their ability until they have
finished the Little Wandle programme. Children then move to a levelled reading
book. All children also take home a class library book weekly.

Daily ‘Keep Up' interventions run across Reception, Year 1 and Year 2 for key
children identified through assessments. Rapid catch-up intervention take place
for children in Year 2 where appropriate. Rapid catch up is also used in Key
stage 2 for those children identified as needing this level of support. Children
with SEND follow Little Wandle's SEND programme and a tailored approach as
necessary.

All children across the academy are read to by an adult daily. They are exposed
to a range of books and genres. Classrooms have well stocked reading areas
with a range of books.

Maths

In order to support children in developing the mathematical knowledge and
skills for both their school life and life beyond school teachers:

+ Teach sequences of lessons that follow the objectives within the Early
Years Foundation Stage & Primary National Curriculum (2014) using the
the White Rose Maths schemes of learning as a foundation.

« Teach a weekly arithmetic lesson to embed calculation skills from Year1 to
Year 6.

« Follow the school’s calculation policy.

« Effectively model expectations, calculations and strategies.



» Include daily retrieval opportunties to recap prior learning.

« Explicitly teach specific mathematical vocabulary.

» Provide children in EYFS, KS1 and where appropriate, KS2 with regular
number formation exercises.

» Ensure children have access to resources, either physical or digital, for all
lessons and mathematical activities.

« Ensure that children experience a broad variety of practical and
recorded maths across the week.

» Guide children to reflect on the progress they have made with specific
time given to revisit, correct and/or edit their work.

» Prepare children for termly summative assessments, the Year 4 MTC and
KS2 SATs through regular exposure to and teaching of test style questions.

Arithmetic

From Autumn 2 in Year 1, children in all year groups take part in one dedicated
arithmetic lesson per week. Arithmetic lessons focus on embedding the key
number and calculation knowledge and skills required for each year group. Al
methods and strategies used are in line with the academy’s calculation policy.
During the lesson, children complete one of the Rising Stars ‘tests’. Children have
access to resources to aid their completion of this and some work with adults to
further embed strategies. Completed arithmetic questions are marked with the
children and misconceptions addressed live within in the lesson.

In KS2, at least 50% of children’s weekly Maths work will be accessed digitally,
however this will never be at the detriment of children having the opportunity to
practise fundamental skills. Digital work may include, but is not limited to, Times
Table Rockstars, NumBots, White Rose 1 minute maths, LbQ, Launch into Maths
recording, retrieval activities on SeeSaw and review opportunities.

Science

At Beaumont, we recognise the importance of Science in every aspect of daily
life. We deliver a curriculum that evokes a natural curiosity, encourages a
respect for living organisms and the physical environment and provides
opportunities for critical evaluation of evidence. In order to teach an engaging
and effective Science curriculum, teachers:

e Explicitly teach each strand of Science - Physics, Chemistry or Biology.
e Use the progression in science investigation documents in order to ensure
that there is progression in recording methods from reception to Year 6.



e Ensure children are secure in the knowledge of which scientific concept
they are studying and how this reflects prior knowledge.

e Provide sufficient time to learn and apply new vocabulary for each unit.

e Use the TAPS wheel and other available resources to source investigations
and ensure that there is suitable coverage over the year.

The Science curriculum at Beaumont is centred around the following six
concepfs:

e Structure & Function: Anything composed of parts arranged together in
some way, a specific job or procedure.

e Variation: The presence of differences between living things of the same
species.

e Adaptation: The process by which animals, plants and other living things
have changed so that they better suit their habitat.

e Cause & Effect: Cause is why something happens. Effect is what event has
happened as a result of this.

e Changes: Changing from one material/state to another.

e Energy - Strength and power: There are many forms such as thermal
(heat), radiant (light) or kinetic (movement).

For each topic, children will record key vocabulary and definitions in books or
on SeeSaw. This will also be displayed in the classroom.

When recording Science learning, children will either work in Science books or
digitally on their iPads. In KS2, at least 50% of foundation subjects will be
accessed and/or completed digitally. In Year 2, at least 25% of foundation
subjects will be accessed and/or completed digitally. In Year 1, children are
given regular opportunities to complete part/all of a lesson digitally.

History/Geoqgraphy

At Beaumont Primary Academy we aim to provide a high-quality history
curriculum that will inspire in pupils a curiosity and interest in Britain's past and
that of the wider world. The curriculum we provide will equip learners with
knowledge and understanding about significant aspects of history highlighted
in the National Curriculum.



Pupil's will develop an increasing knowledge and understanding of people's
lives, the process of change, the diversity of societies and relationships
between different groups, as well as their own identify.

We ensure children are secure in the knowledge of which core and second
order concepts are being taught and how this reflects prior knowledge. These
are noted on the school driver curriculum and the knowledge organisers and
shared with the children at the start of the unit. The core concepts are concrete
‘themes’ that run throughout the curriculum that will enable children to make
connections between the different subjects. The subject specific ‘second order’
concepts will be used to connect knowledge in history/geography. In order to
teach an engaging and effective History and Geography curriculum, teachers:

+ Follow the progression maps with fidelity, knowing that each knowledge
component is a part of the lesson sequence.

* Include retrieval activities at the beginning of each lesson.

+ Teach vocabulary within the unit explicitly and display it within the
classroom.

« Use timelines in History to underpin knowledge of the chronology of the
period being studied.

» Ensure they use arange of fieldwork in Geography in line with the
academy’s fieldwork policy.

+ Use arange of teaching strategies, including digital opportunities, to
engage the children. The use of worksheets are limited and necessary.

Historical concepts

Chronology is the study of the big picture of events across time — also referred to
in the National Curriculum as ‘a chronological framework’ and ‘the long arc of
development’. This means that children gradually build up a sense of how
periods and events fit together in sequence. In this concept, it is also necessary
to develop understanding of historical language and terminology, the idea of
sequence, duratfion and the sense of period.

Interpretation

This concept helps children to develop the understanding that history is not just
about knowing the events of the past but also the way such events are
presented. These presentations of the past come in a variety of forms and
children should be able to reflect purposefully on their worth. In this concept,



children will be able to develop their skills of historical enquiry, where they will
use the same methods as a professional historian when investigating an aspect
of history. Children will develop their understanding of historical enquiry by
asking and framing question; undertaking research; making judgments and
effectively communicating answers.

Continuity and Change

There were lots of things going on at any one fime in the past. Some changed
rapidly while others remained relatively continuous. We can look at these at
face value and consider things that were continuous and explain why, and
things that were changing and explain why. Another key aspect of this concept
is fo challenge these ideas and look for change where common sense suggests
that there has been none and looking for continuities where we assumed that
there was change. We can then use these to judge comparisons between two
points in the past, or between some point in the past and the present. We can
then evaluate change over time using the ideas of progress and decline. It
includes assessing and evaluating the impact that they had on a period of time.

Cause and Conseguence

This concept considers the ‘how and why' of history. The causes look for ‘what
were the actions/beliefs/circumstances...2’ that led to a change or event that
we examine, and then the consequences of these.

Similarity and Difference

Similarity and difference is based upon an understanding of the complexity of
people’s lives, differing perspectives and relationships between different groups.
Asking how similar or different allows pupils to draw comparisons across people,
their perspectives, motivations and actions as well as across time and space,
helping children to develop a greater understanding of modern global society.
Similarity and difference is important for helping children move beyond
stereotypical assumptions about people in the past and to recognise and
analyse the diversity of past experience.

Significance



Some events, ideas or people have had such a long-lasting impact on the world
that they could be significant. Not all things are significant for the same reasons
as other things and in this concept, children can see the range of reasons why
certain people, places and events were significant then and now.

It includes assessing and evaluating the impact that they had on a period of
time.

Geographical concepts

Place

The concept of place is about the significance of places and what they are like.
Places can be parts of the Earth's surface with different identities they can be
described by location, shape, boundaries, features, environmental, and human
characteristics. Place is influenced by environmental characteristics and
resources, relative location, interconnections, culture, economy, and decisions
and actions made regarding place over time. Characteristics of place can be
tangible, landforms, people. Or intangible, scenic quality and culture.

Space

The concept of space is about the significance of location and spatial
distribution and ways people organise and manage the spaces that we live in.
Environmental and human characteristics of places can be influenced by their
location. The effects of location and distance can be reduced (potentially
unequally) through transport and communication technologies individual
characteristics of places form spatial distributions. Distributions can have
environmental, economic, social and political consequences. Spaces can be
perceived, structured, organised; and managed by people. They can be
modified to achieve or fit a particular purpose(s).

Environment

The concept of environment is about the significance of the environment in
human life and the important interrelationships between humans and the
environment. Human induced environmental change (and management,
thereof), including cause and effect, consequences of change, and
application of geographical concepts and techniques in order to identify
appropriate strategies. The impacts of specific hazards in different environments
can be determined by natural and human factors Hazards can be managed
through prevention, mitigation, and preparedness.

Interconnection




The concept of interconnection emphasizes that no object of geographical
study can be viewed in isolation. People and organisations in places are
interconnected with other places. Interconnections have significant influences
on place characteristics and the changes that occur in these places.
Environmental and human processes (e.g. water cycle, urbanisation) are sets of
cause-and-effect interconnections. These operate between and within places
They can be organised as networks of interconnections through flow of matter
energy information and actions.

Scale

The concept of scale is about the way that geographical phenomena and
problems can be examined at different spatial levels. Generalisations (general
statement about something) and relationships (way which two or more things
are connected) at one level of scale can be different at higher or lower levels.
For example, in regard to studies of vegetation, at a global scale, climate is the
main concern, but at the local scale, soil, drainage, public policy and irrigation
may be the larger factor. Cause and effect relationships can cross scales. For
example, local events can have global outcomes, such as the burning of the
Amazon rainforest, and how that impacts the rest of the world’s air quality.

Sustainability

The concept of sustainability is about the capacity of the environment to
continue to support our lives and the lives of other living creatures into the
future. Sustainability is a goal and a way of thinking (on how to progress towards
that goal). Progress towards sustainability depends on maintenance or
restoration of our environment, including functions that sustain life and human
wellbeing (economic and social). Understanding of the causes of
unsustainability requires a study of environmental process causing degradation
of an environmental function (cause and effect); human actions that have
caused these processes (cause and effect); and attitudinal, demographic,
social, economic and political causes of human actions.

Change

The concept of change is about explaining geographical phenomena by
investigating how they have developed over time. Environmental change can
occur over both short term and long-term time frames. Environmental,
economic, social, and technological change is spatially uneven and affects
places differently. Current processes of change can be used to predict future



tfrends and this information can be used to identify what would be needed to
achieve preferred and more desirable futures.

For each topic, children will record key vocabulary and definitions in books or
on SeeSaw. This will also be displayed in the classroom.

When recording History and Geography learning, children will either work in
Foundation books or digitally on their iPads. In KS2, at least 50% of foundation
subjects will be accessed and/or completed digitally. In Year 2, at least 25% of
foundation subjects will be accessed and/or completed digitally. In Year 1,
children are given regular opportunities to complete part/all of a lesson digitally.

RE

Beaumont Primary Academy is a culturally diverse school community in a
culturally diverse town. We will ensure students learn about a range of cultures
and faiths, enabling them to have respect and tolerance for all. In order to
teach an engaging and effective R.E. curriculum, teachers:

» Ensure that we follow the Kirklees agreed syllabus to deliver the correct
units at the right time.

« Teach six full units across the year within each year group, along with
agreed additional units taken from the syllabus. There are an additional 4
‘Festival units’ which require 1-2 hours; Easter and the Ramadan units to
be delivered in the relevant half terms; Christmas and Hajj units will be
delivered in the morning of the ‘Party Days’. These will be evidenced in
books or on SeeSaw.

» Deliver R.E. weekly and recorded in children’s books and/or SeeSaw —The
majority of lessons will have part or all of the learning recorded individually
or through group work, although some lessons may lend themselves to
being completed practically.

+ Use the knowledge organisers to help sequence the lessons and use the
academy’s R.E. concepts to help children link their learning from
Reception to Year 6.

« Explicitly teach and display vocabulary.
+ Check prior knowledge at the beginning of most units using retrieval tasks
and questions. This will be evidenced in books or on SeeSaw.

RE Pathways




e The nature of religion and beliefs: Beliefs, practices and values, and the
diversity within religion

e Expressing beliefs: How beliefs are expressed

e A good life: How people treat each other fairly and live together

e Personal journey: How people find wonder and awe including
pilgrimage and personal journey life experiences

e Influence & Authority: How religious and non-religious communities
interact with wider society and cultures

e The big picture: Making sense of our world and our place in it

In KS2, at least 50% of foundation subjects will be accessed and/or completed
digitally. In Year 2, at least 25% of foundation subjects will be accessed and/or
completed digitally. In Year 1, children are given regular opportunities to
complete part/all of a lesson digitally.

PSHE

At Beaumont Primary Academy, personal, social and health education (PSHE)
enables our children to become healthy, independent and responsible
members of a society who are always ready for the next step in their life and to
play a positive part in their community. It aims to help them understand
themselves, how they are developing personally and socially, and addresses
many of the moral, social and cultural issues that are part of growing up.

Weekly PSHE lessons are timetabled following the SCARF scheme to ensure
coverage. PSHE lessons also include Pol-Ed sessions and global/national
awareness days. The resources can be used at teachers' discretion and
teachers are encouraged to adapt lessons to suit their class needs as long as alll
statutory requirements are met by teaching the learning outcomes given in
each unit. The units are taught in order as they follow a whole school long term
plan.

Learning evidence will be in children’s Personal Development books, or on
SeeSaw. Children will complete the baseline assessment activity at the start of
each unit. This is either on SeeSaw or an entry into Personal Development books.
Children will then reflect on this at the end of the unit and edit or add.

Online Safety

Teachers teach a stand-alone unit of online safety at the beginning of each
half-term. Through the academy’s digital strategy, online safety discussions take
place regularly with online behaviour, responsibility and digital footprint



explored clearly with the children as and when appropriate scenarios present
themselves. Natterhub supports PSHE and focusses on online safety as part of
our drive to ensure our children are digitally independent and promote digital
citizenship. Each year group will follow program 2 from the planning tool in
Natterhub which gives an average of 10 lessons each term. These are a mix of
teacher led lesson and interactive Natterled lessons which the children work
through independently, on Ipads with headphones. Year 1 will follow program 1
which is fully teacher led without children on IPADS, until summer 2 when
teachers will train children in using Natterled lessons.

Children with additional needs or those working below age group expectations,
remain on Natterhub and lessons are selected to be posted on their feed at an
appropriate level. Some independently and some with adult led small group.

PSHE Concepts

The SCARF concepts of Safety, Caring, Achievement, Resilience and Friendship,
underpin all our PSHE content and align strongly with the UNCRC articles. The
whole-school SCARF toolkit supports in creating and maintaining an
environment where the rights of the child are promoted, realised and
protected.

Our PSHE offer also includes ‘Our Positive Minds’. ‘Our Positive Minds’ is a whole
school project that is ongoing throughout the year. It teaches children the ideas
behind positive phycology and how to build resilience, self-esteem and have
the strategies for dealing with our emotions and feelings. It helps children
recognise that mental health is something we all have and can all work on
improving for ourselves. Half termly assemblies introduce a theme and a
‘Positive Practice’ that is then followed up weekly by teachers with their classes.

PSHE should be evident, on display in classrooms and around school, along with
having a high digital profile.

In KS2, at least 50% of foundation subjects will be accessed and/or completed
digitally. In Year 2, at least 25% of foundation subjects will be accessed and/or
completed digitally. In Year 1, children are given regular opportunities to
complete part/all of alesson digitally.



Computing

Computing is tfaught using ICT with Mr P’s D.A.R.E.S projects. The aim of this
approach is to provide a scheme that deepen children's knowledge of
computing so they can creatively apply their learning across the curriculum in a
personalised and accessible way. These may take place in computing lessons
over a half term to then allow pupils to apply these creative ideas more
regularly across the curriculum.

The stages which can be adapted into lessons are as follows:

D - Design: Pupils start to discuss the desired outcome for their project and are
given time to tinker with the software before planning what they will do to
achieve their outcome.

A - Apply: Pupils are given the opportunity to create, make and produce
content using the app or software explored in the Design lesson(s)

R - Refine: Pupils spend time considering ways to modify and improve their
projects to get the best results possible.

E - Evaluate: Upon completing their desired outcome, pupils are given the
opportunity to reflect and consider how effectively they have achieved their
goal.

S - Share: Learners are given the opportunity to publish and exhibit their work to
the world embedding skills from the Digital Literacy curriculum.

Over the year, children will complete at least four units which link to topics as
and when appropriate. Each year, children complete projects on the following
strands:

Presentation
Programming
Data

Animation

Al

AR & VR or Video

Children will complete their computing project on iPads. Those in Year 2 to Year 6
have their own individual iPads and will save work within apps or on SeeSaw.
Children in Early Years and Year 1 have access to a bank of shared iPads and
book these out when required.



Design &Technology

At Beaumont Primary Academy, we aim to provide a high quality, practical
Design Technology education which engages, inspires and challenges pupils.
We aim to equip them with the knowledge and skills to experiment, take risks,
become resourceful, innovative, enterprising and capable citizens.

Design and Technology (D&T) consists of three projects a year and children take
ownership of their project by investigating and evaluating existing products, then
designing, making and evaluating their own product. We follow the ‘Projects on
a Page’ scheme which clearly identifies the progression of skills, and it gives a
clear plan of how to teach D&T effectively. Each project has a focus on engineers,
designers, architects or chefs and children use their own creativity and
imagination to ignite their learning and relate the design of their products to the
real world. All products produced during a D&T project must have a user and
purpose with written evidence in the D&T books using the learning intention
‘Design, make and evaluate a (product) for (user) for
(purpose)’. We have a cooking room and trained ETAs who have a major part in
delivering food projects but also develops food related skills from Nursery to Year
6 throughout the year.

Children will have regular opportunities to record their D&T knowledge and skills
digitally using their iPads and SeeSaw.

A_r.l.

At Beaumont Primary Academy we know that art engages and inspires our
children. It challenges them and gives them the skills and opportunities to
experiment, explore, invent and create their own artwork. It gives them the
perfect platform to express themselves and develop their own unique ideas and
interests and be free to be them without barriers. We are committed to
encouraging our pupil’'s curiosity and awe and wonder. We want them to think
creatively and critically and gain a good understanding of art and its place in
the world and in their lives. Our art and design curriculum reflects different times
in history, a range of cultures of the world and teaches children how art
contributes to the culture, creativity and wealth of our nation today.

All year groups follow the Access Art scheme. Teachers use the split curriculum
which allows for DT and Art to each be covered three times throughout the year.



This provides a clear progression of skills as the process is laid out in the planning
and resources. Sketch books and/or SeeSaw evidences the development of ideas
and learning of skills. Sketchbooks/SeeSaw will be short dated but do not need a
learning infention. They should however be annotated with taught and learnt
vocabulary and children's reflections. Sketchbooks are passed up to the next class
each year. Teachers may choose to block units; however, it is important that
creativity and being imaginative does not only happen one week per term as this
is an aspect of SMSC, within personal development, that must remain regular.
Drawing is also used within other areas of the curriculum to develop visual literacy
and communication eg: drawing for writing or visualisation of a text. Children’s
artistic achievements are praised and recognised through displays.

Children will have regular opportunities to record their Art knowledge and skills
digitally using their iPads and SeeSaw.

MEL

Children begin learning MFL in Key Stage 2. At Beaumont, French is the modern
foreign language taught from Year 3. To support the teaching of French, we use
the scheme ‘Primary Language Network’. French lessons follow a consistent
structure including revision, new learning, practice and application. Children
regularly engage in:

e Speaking in pairs or group

« Listening to authentic French speakers

o Reading simple texts, captions and dialogue

« Writing words and sentences as confidence grows

o Exploring cultural content linked to festivals, traditions and daily life in
French-speaking countries

Through Primary Language Network, teachers have access to:

« High-quality video teaching, ensuring accurate pronunciation and
authentic language modelling.

o Clear progression across year groups, aligned with national curriculum
expectations.

« Interactive activities including songs, stories, games and role-play to bring
language to life.

« Built-in retrieval practice, helping children revisit and retain vocabulary
and structures over time.



« Staff CPD and support, enabling all teachers to deliver French with
growing confidence, supported by PLN's resources, planning and
assessment tools.

Children will have regular opportunities to record their French knowledge and
skills digitally using their iPads and SeeSaw.

Music

Music is a universal language that allows the pupils of Beaumont Primary
Academy to express themselves as composers, performers, improvisers and
communicators.

Partnered with the online learning platform Charanga. Music with Charanga is
delivered termly with a designated term for each year group throughout the
academic year. Lessons follow an established, consistent structure that is
practical, interactive and allows children to apply their knowledge and
interpretation of all key musical skills.

Each Unit of Work comprises the strands of musical learning which correspond
with the national curriculum for music:
Listening and Appraising

* Musical Activities

« Warm-up Games

« Optional Flexible Games

« Singing

* Playing instruments

* Improvisation

« Composition

« Performing

Throughout their time at Beaumont, children have the opportunity to learn
djembe drumming and recorders. All year groups also take part in weekly
singing assembilies. These are taught by external music teachers.

Children will have regular opportunities to record their Music knowledge and
skills digitally using their iPads and SeeSaw.

PE



At Beaumont Primary Academy we believe that children should learn about
Physical education and use this to enhance their life beyond their fime at our
school. We want children to become physically confident in a way which
supports their health, fitness and understanding of how they use their bodies to
carry our physically demanding activities. We truly believe in the principles of
physical education and sport and how this can be a vehicle for all children to
learn, not just about sport but about personal qualities that will stay with them for
a lifetime.

PE lessons take many forms which engages and challenges students. Teachers
use a combination of drill and game approaches to ensuring that students
understand the requirements of certain sports and physical activities. Key skills
such as leadership, teamwork and positive communication are encouraged
throughout, and students will frequently be expected to problem solve as part
of a group to overcome a scenario provided to them. Students who want to
improve further will be encouraged to attend extra-curricular opportunities, and
at times be asked to represent the school across a wide range of sports.

Our Physical Education curriculum, in addition to our belief in Physically Active
Learning, will ultimately ensure that our children:

+ develop competence to excel in a broad range of
physical activities;

« are physically active for sustained periods of time; [
engage in competitive sports and activities; [J lead
healthy, active lives.

Children will have regular opportunities to record their PE knowledge and skills
digitally using their iPads and SeeSaw.

Presentation

All work completed by children is of the highest possible standard. Teachers
model the expected presentation during modelling and guided practise and
ensure they consistently uphold high expectations for all children. Digital work
is completed to the same high standard as book work and children are
reminded of these expectations at the beginning of and throughout tasks.



In Year 1, the date Learning Intentions are stuck in for the children throughout
the year. In Year 2, the date and Learning Intentions are stuck in for the
children in Autumn. From the Spring term, dates and Learning Intentions are
written in as appropriate. In KS2, the children write the date on the first line,
leave a space and then write the Learning Intention. Both are underlined.
Again, this is appropriate to individual children. New dates and Learning
Intentions should be written underneath the previous lesson - a new page may
not always be needed. When working digitally, dates and Lls can be typed by
the children or written within the activity title. In Maths, the short date is used to
begin work. In all other lessons, children write the long date.

Pens are introduced in Year 4, when teachers assess that a child is consistently
forming letters and joining accurately. In Year 5 and 6, children can choose
their writing implement based on preference.

In Maths, children should use one square per digit and use the Nelson number
formation with all numbers starting at the top.

Most foundation subjects start with a knowledge organiser. These are printed on
A4 and stuck in books to signal the start of a new topic/unit. Teachers and
children regularly refer to the knowledge and vocabulary detailed on the
knowledge organisers throughout the unit.

RRS/British Values

We have found that as a result of participation in the Rights Respecting Schools
Award children at schools who have progressed through the Award:

= Know about rights

= Can exercise their rights

= Feel valued

=  Canrecognise the rights of others

The RRSA Impact Evidence Pack presents the evidence that supports our Theory
of Change and demonstrates impact for children and whole school
communities in the following areas:

= Children learn about rights


https://www.unicef.org.uk/rights-respecting-schools/theory-of-change/
https://www.unicef.org.uk/rights-respecting-schools/theory-of-change/
https://www.unicef.org.uk/rights-respecting-schools/theory-of-change/
https://www.unicef.org.uk/rights-respecting-schools/theory-of-change/

= Children can exercise their rights

= A culture of respect across the school

=  Pupil engagement — a shared sense of community and belonging

= A culture where children’s voices are heard and valued

= Children take their right to an education seriously

=  Global citizenship — children believe they can change the world for the
better

= Children develop self-esteem and value themselves

= A school environment where children feel safe and cared for

= Adults also benefit from a rights respecting culture

Knowledge and understanding of rights is central fo change in these areas since
rights not only set standards that children can expect but also empower
children to challenge when these standards are not met.

Enrichment

Throughout the year children are given opportunities to experience enrichment
activities such as trips out, visitors in and family events. Each year group will aim
to plan two significant trips or whole day workshops/experience days delivered
in school by an external company. In addition to this, local visits are regularly
planned in including use of Beaumont Park to support curriculum and longer
walks around our local area.

Each year group will aim to regularly organise family throughout the year which
could be a workshop, a showcase of children’s learning or a performance-
based assembly. There must be at least one of these per year so that children
can develop their performance skills, confidence and self-esteem and show
their creativity.

Qutdoor Learning

At Beaumont we utilise opportunities to learn outdoors. We follow progression of
skills from Early Years to Year 6 in Forest School, by using outdoor space in school
grounds and in the local area including Beaumont Park. As well as following our
skills progression, we also link our learning to the foundation subjects we are
studying. We have a frained Forest School teacher, who plans a range of
opportunities linked to the whole school curriculum.



Marking & Feedback

Marking and feedback are vital for improving pupil progress, driving learning,
and identifying misconceptions. Effective feedback focuses on tasks and
strategies, boosting student motivation and self-regulation. It is most impactful
when it is fimely, actionable, and encourages students to take responsibility for
improving their own work (EEF 2021).

At Beaumont, we use effective marking and feedback to:

e Accelerate children’s progress and attainment

e Provide rapid intervention and adaptations based on individual, group
and whole class misconceptions

e Support pupils to see and understand their success and areas for
development

e Provide pupils with a responsibility for their learning and next steps

To maximise the impact of marking and feedback at Beaumont, we follow the
six recommendations from the EEF research — Teacher Feedback to Improve
Pupil Learning.



1

Lay the foundations for
effective feedback

* Befors provicing fesdback.
Tacher Snouk provide igh
qualty inztraction, inchuding e
uzs of formative asasszment
raegies

= High quality initial inatruction
wil reduce the wark that
fesdback nesds to do: formative
s3sssament siralegiss ars
ISQUISE to 26T BTG IMSntions.
fiwhich fesdback wil sim towards)
and o aszesa leaming gaps
fwhich fesdback wil agarecs).

= Thers iz nat one clsar answsr

for wnen feeanack should be
provided. Ratner, teacners enould
Judgs whstner mors immediats
or delaysd fesdback iz requined,
‘congidering the characteriztics of
ihe fazk set, the individusl pupil,
and ths oollective understanding
of the cisss.

Feeaback enouwd focuz on
maoving leaming forward,
targsting the apscific leaming
8PS tNat pupiE SxnDIL
Spectically, nign quarty fesanack
may focus on the task, subject,
and zsif-raguition strstegise

Fesdback that focuses ona
Isamer's personal Charactsrstics.
or fesdback that offers only
general and vague rsmarks, ie
1222 likely 10 DS STECINE.

= Careful thought should be
GIven 1o NOW pUpEE receive
feecnack. Pupil mativation,
aslf-oonfidence, their trust in
the teacher, and their capacity
10 recsive informstion can
impact feedoack’s sfectivensse.
Teachers should, tnersfors,
implement strategies that
sncourage Isamsre to weicoms
feecnack, and nould menitor
wistner pupis ars using it.

Teacners enould alza provide
opportunitiss for pupils to ues.
feedpack. Only then will the
fasdback Ioop bs cloasd 5o that
pupi Isarning can progress.

4

Carefully consider how to
use purposeful, and time-
efficient, written feedback

=

* Written methods of fssdDack,
inclucing written commentz,
markz, ana zoores, can
improve pupil attsinment:
howsver. ihe sfects of written
fsedback can vary.

» The methed of aelivery and
whsthsr a tsacher choosse 1o
uza wirltten or verbal faecback)
i liksly 10 b2 lesE imponant
than enzuring that the principles.
of eflective tsacher feednack
(Recemmenaations 1-3) are
followeda. written feeaback may
be efective if it folows high
gusity foundations, & timed
appropriatsly, focusss on the
‘task, subject, andior zef-
regulation, and ix then used
by pupis.

* Some forms of written feedback
havs also besn seacoiated
with & significant opportunity
coat dus to their impact on
‘teacher workioad. This should
bs monitorsd by teachers and
sohool Isadsrs.

* Verbal methods of feedback can
Improvs pupil attainment ana
may D& MOors Tme-SMaisnt when
compared to soms forma of
writtsn fesdback.

= Howsver, a2 with writien
faedback. the eMects of vernal
faedback can vary and the
method of delivery iz iksly 1o De
)22 IMDOrant than enzuring e
principles of efective teacher
feedback [Recommendations
1-3) sre followea.

Implementatio

6

Design a school feedback
policy that prioritises

and exemplifies the
principles of effective
feedback

* Enasting thezs
recommEnastions wil regquirs
carsful consideration sna thiz
imphsmentation should be a
staged process, not an svent.
Thiz wil inoluds angaing amective
profeasional development.

* Schools should design
fesdnack policies which
Promets and exsmpify e
principies of sftsctive feedback
(Recommendations 1-3).
Poiicias 2ncukd not aver-spacify
festures uch 52 the frequency
ormethed of fesdback.

All work children produce will be acknowledged by teachers — either verbally
or through written feedback. Children’s written work, whether completed
digitally or in books, will always be marked according to the academy’s non-

negotiables.




N NN R NN RSN
Marking codes

D

Beaumont
Primary Academy

C  Capital letter
P Punctuation
Sp  Speling
G Grammar
// New paragraph

AN

Missing word

LIPS PP
LTSI

NN NN NN RSN

Alongside the marking of non-negotiables, children’s work will be checked
according to the learning intention. Teachers will determine whether children
have achieved the lesson’s intention and what next steps are appropriate for
individuals, groups and the whole class. Teachers may also choose to provide
celebratory comments based on children’s effort and individual targets e.g.
presentation, remembering a piece of punctuation, one number per box.

Teachers will provide feedback to children in books using pink pen. Children
will respond and edit their work in green pen in Year 2 to Year 6. Teachers
must ensure they are providing opportunities to check children’s responses to
ensure misconceptions have been erased. This could be through adult



checking and/or peer assessment. Where children are self-assessing their
work as correct or incorrect, they will use blue pen.

Where the main body of work has been completed digitally as opposed to in
books, teachers will provide feedback for all submitted pieces. Feedback
provided will mirror that of feedback provided in books. Teachers will provide
feedback to children based on the academy’s non-negotiables and LI and
children will be expected to respond and resubmit. Where digital methods
have been used for an element of the five-phase lesson or as a follow up to a
practical lesson, teachers will at least acknowledge submissions by approving
them.

Children are assessed regularly by class teachers and familiar adults that work
with them regularly. Formative assessment is completed daily in the form of
adult observations and interactions, live marking and feedback and verbal
discussions. In Reception, Year 1 and Year 2 (where appropriate), children are
assessed in Phonics using the Little Wandle assessments every 5-6 weeks. These
assessments are used to identify gaps and ensure rapid catch up for those
with missing skills. Children in Year 2 to Year 5 sit termly NTS papers in Reading
and Maths which provide scaled scores to support teacher assessment.
Children in Year 1 sit NTS papers for Reading and Maths in the Summer term, in
preparation for their transition to Year 2. In Year 6, children complete half-
termly SATs papers. Practise SATs assessments are used to familiarise children
with the structure and layout of the SATs tests, while providing teachers and
leaders with vital information on which areas children need further support
with and to identify key individuals that will benefit from boosters and
intervention sessions.

Summative assessment data is analysed by the Senior Leadership Team, with
class and child level data moderated and discussed at termly Pupil Progress
meetings. Pupil Progress meetings are held between class teachers, the
assessment lead and where appropriate SENDco.



